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The Living Community Challenge is a framework for master planning, design, and construction.  It is a tool for promoting symbiotic relationships 

between people and nature in the built environment.  In 2017, California State University Monterey Bay agreed to take the Living Community 

Challenge to inform its master planning and growth.   

One transformative aspect of the Living Community Challenge is its call to affirm natural systems through biophilic design.  As framed by Dr. 

Stephen R. Kellert, biophilic design moves us beyond sustainability to also create environments that are restorativeðfor people and other beings in 

the natural world.  Kellert developed this framework in part because he knew that it was only through the built environment that we could address 

many systemic disconnections between people and their environments.  Biophilic design celebrates peopleôs connection to nature through its 

integration into landscapes as well as buildings themselves.  Kellert identified six elements of biophilic design (Table 1).  These include: 

¶ Environmental Features  

¶ Natural Shapes and Forms  

¶ Natural Patterns and Processes 

¶ Light and Space 

¶ Place Based Relationships 

¶ Evolved Human-Nature Relationships 

 

Kellert believed that biophilic design was a way for nature and place to provide inspiration, so that the built environment conveyed local meaning, 

history, geology, or natural elements that evoke positive human-environment relationships.  He emphasized that there is nothing new about 

biophilic design ï it has been employed across architectural history and styles from historic times to the present.   

 

Biophilic design has been applied intentionally on a wide range of campuses in both interior and exterior environments.  For example, Yale 

University incorporated sustainably harvested wood from its school forest to line the interior walls of Kroon Hall, where Dr. Kellert taught (Kellert 

& Finnegan, 2011). Keene State University incorporated a geology courtyard that utilized local stones in its paving (Dirtworks, 2006).  Arizona 

State University renovated a naval base by creating a series of desert or riparian drainages and courtyards adapted to microclimates so that each 

courtyard reflected some aspect of the academic department; as one example, agribusiness had a citrus grove that utilized Moorish irrigation 

channels (ASLA, 2012).  In so doing, they were able to grow a diversity of plants the mimicked local ecosystems.  In Washington state, the 

outdoor learning center Islandwood incorporated a wide range of biophilic design elements into its buildings; one of the most popular features is a 
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fish motif in the bathroom sinks that reminds people that all water drains to the sea.  The Sidwell Friends School in Washington, D.C., integrated 

wetland filtration systems to its landscape and included a wildlife viewing area.  Students are invited to log the species they see.  In the process 

they have identified 12 species not previously known to inhabit the area (Derr & Kellert, 2013). 

 

Research has documented many benefits of biophilic design, including that people experience reduced stress, increased performance and 

productivity, and greater sense of connection to place (Kellert & Finnegan, 2011).  Studies of performance in learning environments have found 

that exposure to natural light or nature features increases attention, test performance, and positive associations with learning (Faber Taylor & Kuo, 

2006; Kellert & Finnegan, 2011; Wells, 2000). Biophilic buildings are also associated with increased worker productivity and satisfaction (Kellert 

& Finnegan, 2011), and biophilic spaces are associated with increased community cohesion and cooperation (e.g., Bennaton, 2009; Coley et al., 

1997; Gottlieb & Misako Azuma, 2007; Faber Taylor et al., 1998; Heerwagen, 2009). 

 

As part of the Living Community Challenge, CSUMB is partnering with Brightworks Sustainability to conduct a biophilic design charrette in 

January of 2018.  As preparation for this charrette, students in the ENSTU 350 Research Methods in Environmental Studies course gathered 

stakeholder perspectives from students, faculty, and staff at CSUMB, through a photovoice exercise, interviews, and a focus group. 

 

-ÅÔÈÏÄÓ 

0ÈÏÔÏÖÏÉÃÅ 

Photovoice is a method for describing places and experiences with visual imagery.  Photovoice emerged in both public health and urban planning 

as a tool for community members to express their views about their physical and lived environments (Derr et al., forthcoming).  ENSTU 350 

students used a specific adaptation of photovoice called ñphoto-framing,ò which literally frames aspects of the environment using colored frames; 

green frames indicate positive aspects of the environment whereas red frames indicate negative aspects (Derr et al., forthcoming).  ENSTU 350 

students used the photo-framing method to analyze the biophilic elements of the CSUMB campus according to the elements and attributes in Table 

1.  Students spent about one hour walking the campus and taking a total of 24 pictures: 4 for each of the 6 elements of biophilic design (Table 1). 

 

Once all the photos were taken for the photovoice exercise, students uploaded the images to Google Drive folders representing each of the six 

categories mentioned above. Pictures were assigned to a designated folder and were labeled with a short explanation for how the image 

corresponded to the category.  Once pictures were organized, the class as a whole reviewed all images and discussed common themes.   
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Each ENSTU 350 student was assigned two interviews with stakeholders affiliated with the California State University Monterey Bay:  a 

professional working on campus and a student of their choosing. ENSTU 350 students were encouraged to identify a student who was not an 

environmental studies student to obtain a range of perspectives. Interviews were conducted in a semi-structured format, meaning that consistent 

questions were asked of all interviewees but in a flexible format that allows for conversational flow of ideas (Mertler, 2016). The interview 

consisted of four required questions and question prompts below.  Some students added questions specific to their interviewees professional 

experience. 

 

1. CSUMB is a place where students live and learn and where many work. Do you feel the school provides places on campus where 

students, faculty and staff can connect to the environment?  

¶ If so, where are these places on campus? 

¶ Are there places where these connections could be improved? 

¶ Are there places that connect to our natural environment? 

¶ Are there places that connect to our cultural and historical place? 

¶ What aspects of historic or modern Monterey Bay culture would you want to see highlighted on campus?  Where? 

2. Are you familiar with the term biophilic design? 

3. CSUMB represents itself as a green school, do you see attributes of sustainability portrayed around campus? 

4. What buildings or structures provide refuge for you during stressful times? What qualities do these spaces have that make it comforting? 

 

Students conducted a total of 24 interviews over three weeks, taking notes and sometimes recording the conversation.  Interviews lasted from 15-30 

minutes in length. Students analyzed their individual interviews for themes, and they generated keywords to reflect the main ideas to each question.  

Questions were sorted and coded in the NVivo qualitative software analysis package to denote positive and deficit areas of campus across the 

questions and frequency of items discussed.  Question 1 was coded in NVivo based on specific places and place names; cultural, historical, or 

natural areas.  Coded text was also sorted into positive or deficit areas of campus, and by students vs. faculty or staff.  Questions 2 was sorted as to 

whether the respondent was familiar with biophilic design and any comments they made about it as related to the campus, and whether these were 

positive or deficit areas.  For Questions 3 and 4, students generated keywords based on interview responses.  Theses were also entered into NVivo to 

generate word frequency clouds about sustainability and places of refuge. 
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Outside of class time, one ENSTU 350 student, Mason Fernandez, facilitated a focus group with eight Sustainability Office student/staff.  These 

students represented environmental studies; environmental science, technology and policy; and liberal studies majors.  At the focus group, 

sustainability staff were presented with a brief overview of the Living Communities Challenge goals, a biophilic design definition, and examples 

from photovoice to build understanding of the six biophilic elements.  Then, using the Co-Design technique developed by Stanley King and 

colleagues (King et al., 1998), students were asked to envision a biophilic campusðwhat it would look like, feel like, smell like; who they would be 

there with; and what they would be doing.  One of the staff, Jordin Simons, served as a graphic illustrator to draw vignettes that reflected studentsô 

visions.  The focus group facilitator listed all themes on a voting sheet, and students ranked each theme as either, ñLove it! Build it as it is,ò ñNeeds 

more work,ò or ñBelongs elsewhere.ò  The focus group was conducted during a sustainability staff meeting on Wednesday, October 18, 2017 from 

10-11 a.m. 
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#ÏÌÌÁÂÏÒÁÔÉÖÅ (ÅÁÌÔÈ ÁÎÄ (ÕÍÁÎ 3ÅÒÖÉÃÅÓ 
#ÏÍÐÕÔÅÒ 3ÃÉÅÎÃÅ 
&ÉÌÍ ÁÎÄ ÔÅÌÅÖÉÓÉÏÎ 
(ÕÍÁÎ #ÏÍÍÕÎÉÃÁÔÉÏÎÓ 
-ÁÒËÅÔÉÎÇ 
-ÁÔÈÅÍÁÔÉÃÓ 
0ÓÙÃÈÏÌÏÇÙ ɉØΤɊ 

4ÁÂÌÅ ΤȢ )ÎÔÅÒÖÉÅ×ÅÅ !ǣÌÉÁÔÉÏÎÓ ×ÉÔÈ 0ÏÓÉÔÉÏÎ ÏÒ -ÁÊÏÒ 



#35-" "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ 2ÅÐÏÒÔȟ ÐȢ Ψ 

"ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ ÁÔ #35-"ȡ  
2ÅÐÏÒÔ ÏÆ ǢÎÄÉÎÇÓ ÆÒÏÍ Á ÃÁÍÐÕÓ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ ÓÔÁËÅÈÏÌÄÅÒ ÉÎÔÅÒÖÉÅ×Ó 

2ÅÓÕÌÔÓ 
0ÈÏÔÏÖÏÉÃÅ 

ENSTU 350 Students  identified a wide range of features in the campusô interior and exterior environments that affirm biophilic design principles.  

The most common locations for these elements were more recent buildings such as Chapman Science Center, the Joel and Dena ambord Business 

Information and Technology (BIT) building, and the Tanimura and Antle Family Memorial Library (library). Most common exterior spaces include 

the campus quad, and particularly the landscape elements at the building-landscape threshold. Many students noticed areas on campus that provided 

natural processes for stormwater management.  Murals were overwhelmingly mentioned the most frequently as a means of representing culture and 

history on campus.  Existing murals depict a strong sense of place connection to history, cultural, and the marine and agricultural environments that 

are part of Montereyôs ecology. Photovoice results are summarized in Table 3 (next page), and through the images on plates 1-20. 
 

)ÎÔÅÒÖÉÅ×Ó 

$ÏÅÓ #35-" ÐÒÏÖÉÄÅ ÐÌÁÃÅÓ ÏÎ ÃÁÍÐÕÓ ×ÈÅÒÅ ÓÔÕÄÅÎÔÓȟ ÆÁÃÕÌÔÙȟ ÁÎÄ ÓÔÁǟ ÃÁÎ ÃÏÎÎÅÃÔ ÔÏ ÔÈÅ ÅÎÖÉÒÏÎÍÅÎÔɂÔÈÅ ÎÁÔÕÒÁÌȟ ÃÕÌÔÕÒÁÌȟ ÁÎÄ 
ÈÉÓÔÏÒÉÃÁÌ ÐÌÁÃÅȩ  In general, most respondents had both positive things to say about campus elements as well as areas for improvement. 

Faculty and staff assessed the campus slightly more positively than students, with 11 specific features that support connections to the environment 

by faculty, and 9 from students.  Natural areas, the library, cultural representations (primarily through murals), the BIT building and pathways 

received the most positive and specific comments overall (Table 4).  While most people spoke of nature connections via the outside environments, 

some also mentioned spaces with views of nature and natural light that facilitate these connections.  These were primarily in the library, the BIT 

building, and Chapman Science.  Two students mentioned that they like the older military buildings, and that these should be kept to promote the 

history of place.  One faculty member said that he really likes the Quad because it has grass in the middle, and it is fringed by native plants against 

the buildings.  The native plants soften the buildings.  This same faculty member said that the ñlibrary is a disgraceò because it is the most central 

building on campus yet it looks like a ñconstruction siteò surrounded by gravel and dirt.  He suggested that the campus do much more to restore 

woodlands and chaparral areas in the campus landscape.  One faculty member, one staff, and three students did not feel the campus offered places 

to connect to nature; three of these respondents suggested ways to enhance campus plantings with more native species or opportunities to engage 

with nature while the other two did not seem particularly interested in this aspect of the campus environment. 

 

Cultural and historical representations, followed by history, nature and murals, received the most comments as areas of improvement, followed by 

more Native American representation (Table 5). Most faculty, staff and students interviewed wanted to see more reflections of history and culture.  

While they spoke highly of the murals that do exist, some mentioned that some are hidden or will be torn down during planned construction.  In 

general, they felt that there could be more direct ties to the regionôs cultures, including honoring the Ohlone Costanoan Esselen land and greater 

inclusion of military, Mexican American, and Chinese American histories and culture.  The following quote reflects the sentiments expressed by 



#35-" "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ 2ÅÐÏÒÔȟ ÐȢ Ω 

"ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ ÁÔ #35-"ȡ  
2ÅÐÏÒÔ ÏÆ ǢÎÄÉÎÇÓ ÆÒÏÍ Á ÃÁÍÐÕÓ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ ÓÔÁËÅÈÏÌÄÅÒ ÉÎÔÅÒÖÉÅ×Ó 

 

9ƴǾƛǊƻƴƳŜƴǘŀƭ CŜŀǘǳǊŜǎ bŀǘǳǊŀƭ {ƘŀǇŜǎ ŀƴŘ CƻǊƳǎ bŀǘǳǊŀƭ tŀǧŜǊƴǎ ŀƴŘ tǊƻŎŜǎǎŜǎ 

4ÈÅÍÅÓȡ ǨÏ×ÅÒÉÎÇ ÁÎÄȾÏÒ ÎÁÔÉÖÅ ÔÒÅÅÓȟ ÏÐÅÎ ÇÒÅÅÎ 
ÓÐÁÃÅȟ ÎÁÔÕÒÁÌ ÓÐÁÃÅÓ ÆÏÒ ×ÁÌËÉÎÇȟ ÎÁÔÉÖÅ ÖÅÇÅÔÁȤ
ÔÉÏÎȟ ÖÅÇÅÔÁÔÉÏÎ ÔÈÁÔ ÒÅǨÅÃÔÓ ÄÉÖÅÒÓÅ ÃÕÌÔÕÒÅÓȟ ÎÁÔÕȤ
ÒÁÌ ÍÁÔÅÒÉÁÌÓ ÏÎ ÂÕÉÌÄÉÎÇ ÆÁëÁÄÅÓȟ ÎÁÔÕÒÁÌ ÃÏÌÏÒÓ ÏÎ 
ÂÕÉÌÄÉÎÇÓȟ ÖÅÇÅÔÁÔÉÏÎ ×ÉÔÈ ÖÁÒÉÅÄ ÃÏÌÏÒÁÔÉÏÎ 
 
,ÏÃÁÔÉÏÎÓ ÏÎ #ÁÍÐÕÓȡ ÃÁÍÐÕÓ ÑÕÁÄȟ ÌÁÎÄÓÃÁÐÉÎÇȟ 
#ÈÁÐÍÁÎ 3ÃÉÅÎÃÅȟ ")4 ÂÕÉÌÄÉÎÇȟ ÌÉÂÒÁÒÙȟ ÒÅÓÉÄÅÎÃÅ 
ÈÁÌÌÓ 
  

¢ƘŜƳŜǎΥ  /ǳǊǾŜŘ ǇŀǘƘǿŀȅǎΣ ŎǳǊǾŜŘ ƻǊ ŀǊŎƘŜŘ ōǳƛƭŘƛƴƎ 
ŜȄǘŜǊƛƻǊǎΣ ƴŀǘǳǊŀƭ ƭƻƎǎ ŦƻǊ ǎŜŀǝƴƎΣ ŎǳǊǾŜŘ ǎǘƻƴŜ ǎŜŀǝƴƎΣ 
ŀƴƛƳŀƭ ǎǘŀǘǳŀǊȅ 
 
 
 
[ƻŎŀǝƻƴǎ ƻƴ /ŀƳǇǳǎΥ .L¢ ōǳƛƭŘƛƴƎΣ ƭƛōǊŀǊȅΣ ƭŀƴŘǎŎŀǇƛƴƎ 
Ƴƻǎǘƭȅ ƛƴ ǉǳŀŘ 
 
 

¢ƘŜƳŜǎΥ  ²ƻƻŘŜƴ ƭŀǩŎŜ ǿƻǊƪ ƻƴ ōǳƛƭŘƛƴƎ ŜȄǘŜǊƛƻǊǎΣ  ƘƛŜǊŀǊπ
ŎƘƛŎŀƭ ŦƻǊƳǎ ŀƴŘ Ǌŀǝƻǎ ƛƴ ǿƛƴŘƻǿǎΣ ƳƛƳƛŎƪƛƴƎ ƴŀǘǳǊŀƭ ǇǊƻπ
ŎŜǎǎŜǎ ǘƘǊƻǳƎƘ Ǝŀōƛƻƴ ŘǊŀƛƴŀƎŜ ƛƴǎǘŀƭƭŀǝƻƴǎΣ ǾŜƎŜǘŀǘŜŘ 
ŘǊŀƛƴŀƎŜ ǎǿŀƭŜ ŦƻǊ ƘŀōƛǘŀǘΣ Ŧƻǎǎƛƭǎ ƛƴ ǎǘƻƴŜ ƻŦ ƭƛōǊŀǊȅ ŦÁëÁÄÅȟ 
ÐÁÔÔÅÒÎÅÄ ×ÁÌË×ÁÙÓ 
 
[ƻŎŀǝƻƴǎ ƻƴ /ŀƳǇǳǎΥ .L¢ ōǳƛƭŘƛƴƎΣ ƭƛōǊŀǊȅΣ /ƘŀǇƳŀƴ {ŎƛŜƴŎŜΣ 
ǊŜǎƛŘŜƴŎŜǎ 
 
 

[ƛƎƘǘ ŀƴŘ {ǇŀŎŜ tƭŀŎŜ-ōŀǎŜŘ wŜƭŀǝƻƴǎƘƛǇǎ 9ǾƻƭǾŜŘ IǳƳŀƴ-bŀǘǳǊŜ wŜƭŀǝƻƴǎƘƛǇǎ 

¢ƘŜƳŜǎΥ ƴŀǘǳǊŀƭ ƭƛƎƘǘ  ŦƻǊ ƛƴǘŜǊƛƻǊ ǎǇŀŎŜǎΣ ŦƻǊ ŜŀǝƴƎΣ 
ǎǘǳŘȅƛƴƎΣ ŀƴŘ ŎƭŀǎǎǊƻƻƳ ǎŜǩƴƎǎΣ ƭƛƎƘǘ ŀƴŘ ǎƘŀŘƻǿ 
ŦǊƻƳ ǾŜƎŜǘŀǘŜŘ ǿŀƭƪǿŀȅΣ ƛƴǎƛŘŜ-ƻǳǘǎƛŘŜ ŎƻƴƴŜŎǝƻƴǎ 
ƛƴ /ƘŀǇƳŀƴ {ŎƛŜƴŎŜ ƭƻǳƴƎŜ ŀǊŜŀǎΣ ǊŜŘǳŎƛƴƎ ƭƛƎƘǘ Ǉƻƭπ
ƭǳǝƻƴ ƛƴ ŜȄǘŜǊƛƻǊ ŜƴǾƛǊƻƴƳŜƴǘǎ 
 
[ƻŎŀǝƻƴǎ ƻƴ /ŀƳǇǳǎΥ /ƘŀǇƳŀƴ {ŎƛŜƴŎŜΣ .L¢ ōǳƛƭŘƛƴƎΣ 
ƭƛōǊŀǊȅΣ 5ƛƴƛƴƎ /ƻƳƳƻƴǎ 
 
 
 
 

 
¢ƘŜƳŜǎΥ aǳǊŀƭǎ ǘƘŀǘ ǊŜƅŜŎǘ ƘƛǎǘƻǊƛŎΣ ŎǳƭǘǳǊŀƭ ŀƴŘ ŜŎƻƭƻƎƛπ
Ŏŀƭ ŎƻƴƴŜŎǝƻƴ ǘƻ ǇƭŀŎŜΣ ǳǎŜ ƻŦ ƛƴŘƛƎŜƴƻǳǎ ƳŀǘŜǊƛŀƭǎΣ 
ƭŀƴŘǎŎŀǇŜ ŦŜŀǘǳǊŜǎ ǘƘŀǘ ŘŜŬƴŜ ōǳƛƭŘƛƴƎ ŦƻǊƳ όǘǊŜŜǎ ŀŘƧŀπ
ŎŜƴǘ ǘƻ ōǳƛƭŘƛƴƎǎΣ ƴŀǝǾŜ ǾŜƎŜǘŀǝƻƴ ǘƘŀǘ ŦǊŀƳŜǎ ōǳƛƭŘπ
ƛƴƎǎύΣ ǎǇŀŎŜǎ ǘƘŀǘ ŀƭƭƻǿ ŎƻƴƴŜŎǝƻƴ ǘƻ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ ƻŦ 
ƴŀǘǳǊŀƭ ŜŎƻǎȅǎǘŜƳǎτŦƻǊ ǎǘǳŘȅƛƴƎΣ ǿŀƭƪƛƴƎΣ ŀƴŘ ǊŜƭŀȄŀπ
ǝƻƴΣ ƘƛǎǘƻǊƛŎ ǊŜŎƭŀƛƳŜŘ ǿƻƻŘΣ Ǉƭŀƴǘǎ ǊŜǇǊŜǎŜƴǝƴƎ Řƛπ
ǾŜǊǎŜ ŎǳƭǘǳǊŜǎ 
 
[ƻŎŀǝƻƴǎ ƻƴ /ŀƳǇǳǎΥ ƭƛōǊŀǊȅΣ ƳǳǊŀƭǎ ŀǘ {ǘǳŘŜƴǘ /ŜƴǘŜǊΣ 
ŀƴŘ ŜȄǘŜǊƛƻǊ ǊŜǘŀƛƴƛƴƎ ǿŀƭƭǎ 
 
 

¢ƘŜƳŜǎΥ ŀǊƻƳŀǝŎ ƴŀǝǾŜ ǇƭŀƴǘǎΣ ǎŜƴǎƻǊȅ ƎŀǊŘŜƴǎΣ ƴŀǘǳǊŀƭ 
ƭŀƴŘǎŎŀǇƛƴƎ ǘƘŜ ƛƴŎƛǘŜǎ ŎǳǊƛƻǎƛǘȅ ƻǊ ǇǊƻǾƛŘŜǎ ōŜŀǳǘȅΣ  ōƛƻǇƘƛƭƛŎ 
ƻǳǘŘƻƻǊ ǎŜŀǝƴƎ ǘƘŀǘ ǇǊƻǾƛŘŜǎ ǇǊƻǎǇŜŎǘ ŀƴŘ ǊŜŦǳƎŜΣ  ǳǎƛƴƎ 
ƴŀǘǳǊŜ ǘƻ ŎƻƴǘǊƻƭ ƘǳƳŀƴ ƛƳǇŀŎǘǎΣ ǎǳǎǘŀƛƴŀōƭŜ ǇǊŀŎǝŎŜǎτ
ŜƴŎƻǳǊŀƎƛƴƎ ōƛƪƛƴƎΣ ǊŜŎȅŎƭƛƴƎ ŀƴŘ ŎƻƳǇƻǎǘΣ ǇƻǎƛǝǾŜ ǘǊŜŀǘπ
ƳŜƴǘ ƻŦ ŀƴƛƳŀƭǎΣ ƴŀǘǳǊŀƭ ƳŜŘƛŀƴǎ 
 
[ƻŎŀǝƻƴǎ ƻƴ /ŀƳǇǳǎΥ IŜǊƻƴ IŀƭƭΣ 5ƛƴƛƴƎ /ƻƳƳƻƴǎ ŜȄǘŜǊƛƻǊΣ 
ƭƛōǊŀǊȅ ŎƻǳǊǘȅŀǊŘ Σ ƴŀǘǳǊŀƭ ƭŀƴŘǎŎŀǇƛƴƎ ōŜǘǿŜŜƴ ƭƛōǊŀǊȅ ŀƴŘ 
/!w¢ 
 
 

4ÁÂÌÅ ΥȢ 2ÅÓÕÌÔÉÎÇ ÔÈÅÍÅÓ ÁÎÄ ÌÏÃÁÔÉÏÎÓ ÏÆ ÂÉÏÐÈÉÌÉÃ ÄÅÓÉÇÎ ÅÌÅÍÅÎÔÓ ÆÒÏÍ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ 



#35-" "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ 2ÅÐÏÒÔȟ ÐȢ Ϊ 

"ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ ÁÔ #35-"ȡ  
2ÅÐÏÒÔ ÏÆ ǢÎÄÉÎÇÓ ÆÒÏÍ Á ÃÁÍÐÕÓ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ ÓÔÁËÅÈÏÌÄÅÒ ÉÎÔÅÒÖÉÅ×Ó 

0ÏÓÉÔÉÖÅ !ÓÐÅÃÔÓ &ÒÅÑÕÅÎÃÙ 2ÅÐÒÅÓÅÎÔÁÔÉÖÅ 1ÕÏÔÅÓ ÏÒ #ÏÍÍÅÎÔÓ 

.ÁÔÕÒÁÌ !ÒÅÁÓ ΣΤ ɉΧΦϷɊ ¶ Ȱ2ÉÇÈÔ ÈÅÒÅ ÉÎ ÍÙ ÏǣÃÅ ÉÓ Á ÇÏÏÄ ÓÔÁÒÔȟ ) ÈÁÖÅ Á ÎÉÃÅȟ ÌÁÒÇÅ ÖÉÅ×Ȣ ,ÏÔÓ ÏÆ ÇÒÅÅÎ ÁÎÄ ÂÌÕÅȢ  ) ÅÎÊÏÙ ÉÔ ÂÅÃÁÕÓÅ ÉÔ ÆÅÅÌÓ    
ÃÏÍÆÏÒÔÁÂÌÅȢȱ 

¶ 3ÐÅÃÉǢÃ ÐÌÁÃÅÓȡ 4ÒÁÉÌÓ ÏÎ ÃÁÍÐÕÓȟ &ÏÒÔ /ÒÄȟ ÓÔÁÔÅ ÂÅÁÃÈÅÓȟ %ÁÓÔ #ÁÍÐÕÓȟ ÔÈÅ 7ÁÔÅÒÓÈÅÄ )ÎÓÔÉÔÕÔÅ 

4ÁÎÉÍÕÒÁ ÁÎÄ !ÎÔÌÅ &ÁÍÉÌÙ 
-ÅÍÏÒÉÁÌ ,ÉÂÒÁÒÙ 

Ϊ ɉΥΥϷɊ ¶ ,ÉÂÒÁÒÙ ÁÌÌÏ×Ó ÓÔÕÄÅÎÔÓ ÔÏ ÖÉÅ× ÓÕÎÓÅÔÓ 

¶ ,ÏÏËÉÎÇ ÏÕÔÓÉÄÅȟ ÅÎÊÏÙÉÎÇ ÖÉÅ×Ó ÏÆ ÎÁÔÕÒÅȟ &ÏÒÔ /ÒÄ ×ÉÌÄÅÒÎÅÓÓ 

¶ "ÉÏÐÈÉÌÉÃ ÐÒÏÐÅÒÔÉÅÓ ÏÆ ÂÕÉÌÄÉÎÇ ÄÅÓÉÇÎȡ ÏÐÅÎ ÓÐÁÃÅȟ ÖÉÅ×Óȟ ×ÉÎÄÏ×Ó 

#ÕÌÔÕÒÁÌ 2ÅÐÒÅÓÅÎÔÁÔÉÏÎÓ Χ ɉΤΣϷɊ ¶ Ȱ4ÈÅ ÅÁÓÉÅÓÔ ÐÌÁÃÅ ÔÏ ǢÎÄ ÉÔ ÉÓ ÔÈÅ ÁÒÔ ÁÒÏÕÎÄ ÃÁÍÐÕÓȢȱ 

*ÏÅÌ ÁÎÄ $ÅÎÁ 'ÁÍÂÏÒÄ 
"ÕÓÉÎÅÓÓ ÁÎÄ )ÎÆÏÒÍÁÔÉÏÎ 
4ÅÃÈÎÏÌÏÇÙ ɉ")4Ɋ "ÕÉÌÄÉÎÇ 

Φ ɉΣΨȢΩϷɊ ¶ Ȱ4ÈÅ ")4 ÂÕÉÌÄÉÎÇ ÉÓ ÄÅÓÉÇÎÅÄ ÔÏ ÂÅ ÅÎÅÒÇÙ ÅǣÃÉÅÎÔȢȱ 

¶ /ÐÅÎ ÓÐÁÃÅȟ ÈÉÇÈ ÃÅÉÌÉÎÇÓȟ ×ÉÎÄÏ×Ó ÁÎÄ ÖÉÅ×Ó 

0ÁÔÈ×ÁÙÓ Φ ɉΣΨȢΩϷɊ ¶ 4ÒÁÉÌÓ ÂÅÈÉÎÄ ÌÉÂÒÁÒÙ ÁÌÌÏ× ÓÔÕÄÅÎÔÓ ÓÈÏÒÔ ÉÍÍÅÒÓÉÏÎÓ ÉÎ ÎÁÔÕÒÅ 

¶ "ÉËÅ ÔÒÁÉÌÓ ÔÈÁÔ ÃÏÎÎÅÃÔ %ÁÓÔ ÁÎÄ -ÁÉÎ #ÁÍÐÕÓ 

¶ &ÏÒÔ /ÒÄ ÔÒÁÉÌ ÃÏÎÎÅÃÔÉÏÎÓ 

(ÉÓÔÏÒÙ Υ ɉΣΤȢΧϷɊ ¶ 4ÈÅ ÉÎÔÅÒÎÁÔÉÏÎÁÌ ÂÕÉÌÄÉÎÇ ÓÈÏ×Ó ÔÈÅ ÈÉÓÔÏÒÙ ÏÆ #35-"ȟ Ȱ) ÌÉËÅ ÈÏ× ÔÈÅ ÂÕÉÌÄÉÎÇ ÓÔÉÌÌ ÌÏÏËÓ ÌÉËÅ Á ÍÉÌÉÔÁÒÙ ÂÕÉÌÄÉÎÇȟ ÌÉËÅ 
×ÈÁÔ ×Å ×ÏÕÌÄ ÓÅÅ ÉÎ ÔÈÅ ÍÏÖÉÅÓȢ Ȣ Ȣ 7Å ÓÈÏÕÌÄ ËÅÅÐ ÔÈÅ ÂÕÉÌÄÉÎÇÓ ÔÈÅ ×ÁÙ ÔÈÅÙ ÁÒÅ ÔÏ ËÅÅÐ ÈÉÓÔÏÒÉÃÁÌ ÓÉÇÎÉǢÃÁÎÃÅȢȱ 

7ÁÔÅÒÓÈÅÄ )ÎÓÔÉÔÕÔÅ Υ ɉΣΤȢΧϷɊ ¶ Ȱ) ÆÅÅÌ ÌÉËÅ ÈÅÒÅ ɉÁÔ ÔÈÅ 7ÁÔÅÒÓÈÅÄ )ÎÓÔÉÔÕÔÅɊȟ ×Å ÈÁÖÅ ÐÌÁÃÅÓ ×ÈÅÒÅ ÐÅÏÐÌÅ ÃÏÕÌÄ ÃÏÎÎÅÃÔ ÔÏ ÔÈÅ ÅÎÖÉÒÏÎÍÅÎÔȟ ÌÉËÅ ÔÈÅ 
ÇÒÅÅÎÈÏÕÓÅȢȱ 

-ÕÒÁÌÓ Τ ɉΪϷɊ ¶ Ȱ4ÈÅ ÍÕÒÁÌ ÉÎ ÆÒÏÎÔ ÏÆ ÔÈÅ 60! ÉÓ ÕÎÉÑÕÅ ÁÎÄ ÉÓ ÕÐÄÁÔÅÄ ÆÒÅÑÕÅÎÔÌÙ ÔÏ ÍÁËÅ ÉÔ ÆÒÅÓÈȢȱ 

#ÈÁÐÍÁÎ 3ÃÉÅÎÃÅ #ÅÎÔÅÒ Τ ɉΪϷɊ ¶ /ÐÅÎ ÓÐÁÃÅȟ ÖÉÅ×Ó ÏÆ ÏÃÅÁÎȟ ÃÏÌÏÒÓ 

1ÕÁÄȟ 3ÕÓÔÁÉÎÁÂÉÌÉÔÙ  
&ÅÁÔÕÒÅÓ 

Σ ÅÁÃÈ ɉΦϷɊ ¶ Ȱ)ÔȭÓ Á ÎÉÃÅ ÇÒÅÅÎ ÁÒÅÁ ÆÏÒ ÓÔÕÄÅÎÔÓ ÔÏ ÇÁÔÈÅÒȢȱ 

¶ 0ÒÏÖÉÄÅÓ ÏÕÔÄÏÏÒ ÁÃÔÉÖÉÔÉÅÓ ÆÏÒ ÓÔÕÄÅÎÔ ÐÁÒÔÉÃÉÐÁÔÉÏÎ 

4ÁÂÌÅ ΦȢ 0ÏÓÉÔÉÖÅ !ÓÐÅÃÔÓ ÏÆ #35-" $ÅÓÃÒÉÂÅÄ ÉÎ )ÎÔÅÒÖÉÅ×Ó 



#35-" "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ 2ÅÐÏÒÔȟ ÐȢ Ϋ 

"ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ ÁÔ #35-"ȡ  
2ÅÐÏÒÔ ÏÆ ǢÎÄÉÎÇÓ ÆÒÏÍ Á ÃÁÍÐÕÓ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ ÓÔÁËÅÈÏÌÄÅÒ ÉÎÔÅÒÖÉÅ×Ó 

$ÅǢÃÉÔ !ÒÅÁÓ &ÒÅÑÕÅÎÃÙ 2ÅÐÒÅÓÅÎÔÁÔÉÖÅ 1ÕÏÔÅÓ ÏÒ #ÏÍÍÅÎÔÓ 

#ÕÌÔÕÒÅ Ϊ ɉΥΥϷɊ ¶ Ȱ4ÈÅÒÅ ÎÅÅÄÓ ÔÏ ÂÅ ÍÏÒÅ ÒÅÃÏÇÎÉÔÉÏÎ ɍÏÆ ÃÕÌÔÕÒÅɎ ÉÎ ÔÈÅ ÐÈÙÓÉÃÁÌ ÓÐÁÃÅÓȢ .ÏÔ ÊÕÓÔ ÄÏÎÏÒÓ ÔÈÁÔ ÇÉÖÅ ÍÏÎÅÙȟ ÂÕÔ ÔÏ ÔÈÅ ÐÅÏÐÌÅ ×ÈÏ 
ÈÁÖÅ ÃÏÎÔÒÉÂÕÔÅÄ ÔÏ ×ÈÁÔ -ÏÎÔÅÒÅÙ ÉÓ ÔÏÄÁÙȢ  ,ÉËÅ #ÈÉÎÅÓÅ ÉÍÍÉÇÒÁÎÔÓ ÁÎÄ ÉÎÄÉÇÅÎÏÕÓ ÐÅÏÐÌÅȢȱ 

¶ Ȱ4ÈÅ ÒÉÃÈ ÃÕÌÔÕÒÅ ÏÆ ÔÈÅ .ÁÔÉÖÅ ÐÅÏÐÌÅ ÉÓ ÎÏÔ ÅØÐÏÓÅÄȟ ÎÏÒ ÔÈÅ ÈÉÓÔÏÒÙ ÏÆ #ÁÌÉÆÏÒÎÉÁ ÂÅÃÏÍÉÎÇ Á ÐÁÒÔ ÏÆ ÔÈÅ 5Ȣ3Ȣ ÆÒÏÍ   -ÅØÉÃÏȢ 4ÈÅ 
ÍÁÉÎ 1ÕÁÄ ÃÏÕÌÄ ÈÉÇÈÌÉÇÈÔ ÔÈÅÓÅ ÁÓÐÅÃÔÓ ÏÆ ÏÕÒ ÈÉÓÔÏÒÙȢȱ 

¶ Ȱ!ÎÙ×ÈÅÒÅ ÔÈÅÒÅ ÁÒÅ ÂÕÌÌÅÔÉÎÓȢ Ȣ Ȣ ÔÈÅÒÅ ÓÈÏÕÌÄ ÂÅ ÍÏÒÅ ÐÕÂÌÉÃÉÔÙ ÁÂÏÕÔ ÃÕÌÔÕÒÁÌ ÅÎÖÉÒÏÎÍÅÎÔÁÌ ÈÁÐÐÅÎÉÎÇÓȢȱ 

(ÉÓÔÏÒÙ Ω ɉΤΫϷɊ ¶ &ÏÒÔ /ÒÄ ÉÓ ÁÎ ÉÍÐÏÒÔÁÎÔ ÐÌÁÃÅ ÉÎ ÔÈÅ ÎÁÔÉÏÎȟ ÙÅÔ ÎÏ ÏÎÅ ÈÁÓ ÁÓËÅÄ ×ÈÁÔ ×Å ÓÈÏÕÌÄ ÄÏ ÔÏ ÂÅÔÔÅÒ ÒÅÐÒÅÓÅÎÔ ÉÔ ÏÎ ÃÁÍÐÕÓȟ ÌÉËÅ Á ÍÕÓÅȤ
ÕÍȟ ÌÉÂÒÁÒÙȟ ÏÒ ÉÎÆÏÒÍÁÔÉÏÎ ÁÒÃÈÉÖÅȢ 

¶ Ȱ4ÈÅÒÅȭÓ ÁÌÒÅÁÄÙ ÐÌÅÎÔÙ ÏÆ ÅÍÐÈÁÓÉÓ ÏÎ ÏÔÅÒÓȢ  "ÅÁÃÈÅÓ ÁÎÄ ÄÕÎÅÓȩ  (ÉÓÔÏÒÙ ÉÎ ÇÅÎÅÒÁÌȟ ) ÄÏÎȭÔ ËÎÏ× ÔÏÏ ÍÕÃÈȢ  -ÁÙÂÅ ÆÏÃÕÓ ÏÎ 
#ÁÎÎÅÒÙ 2Ï×ȩȱ  

-ÕÒÁÌÓ Ω ɉΤΫϷɊ ¶ 4ÈÅÒÅ ÁÒÅÎȭÔ ÅÎÏÕÇÈ ÍÕÒÁÌÓ ÔÏ ÒÅÐÒÅÓÅÎÔ ÔÈÅ ÌÏÃÁÌ ÃÕÌÔÕÒÅÓ 

¶ -ÏÒÅ ÍÕÒÁÌÓ ÔÏ ÒÅǨÅÃÔ ÈÉÓÔÏÒÙ ÁÎÄ ÃÕÌÔÕÒÅȟ ÉÎÃÌÕÄÉÎÇ ÍÉÌÉÔÁÒÙ 

¶ -ÕÒÁÌ ÁÒÅ ÉÃÏÎÉÃȟ ÂÕÔ ÎÏÔ ÉÎ ÃÅÎÔÒÁÌ ÇÁÔÈÅÒÉÎÇ ÐÌÁÃÅÓ 

.ÁÔÕÒÅ Ω ɉΤΫϷɊ ¶ 'ÒÅÅÎ ÒÏÏÆÓ ÁÎÄ ÎÁÔÉÖÅ ÐÌÁÎÔÓ ÉÎÓÉÄÅ ÂÕÉÌÄÉÎÇÓ ÔÏ ÒÅÍÉÎÄ ÐÅÏÐÌÅ ÏÆ ÎÁÔÕÒÅ 

¶ 4ÈÅ ")4 ÂÕÉÌÄÉÎÇ ÈÁÓ Á ÃÒÅÓÃÅÎÔ ÓÈÁÐÅÄ ÃÏÕÒÔÙÁÒÄ ÂÅÈÉÎÄ ÉÔȟ ÂÕÔ ÔÈÅÒÅ ÉÓ ÎÏ ×ÈÅÒÅ ÔÏ ÓÉÔ ÔÏ ÅÎÊÏÙ ÉÔ 

¶ 4ÈÅ ÍÁÓÔÅÒ ÐÌÁÎ ÓÈÏÕÌÄ ÅÎÃÏÕÒÁÇÅ ÍÏÒÅ ÐÅÏÐÌÅ ÔÏ ÅÎÊÏÙ ÎÁÔÕÒÅȡ ÈÁÖÅ ÔÏ ×ÁÌË ÔÏ ÓÃÈÏÏÌȟ ÌÅÁÒÎ ÄÉǟÅÒÅÎÔ ÐÁÔÈ×ÁÙÓȟ ÈÅÌÐ ÕÎÄÅÒÓÔÁÎÄ 
ÁÎÄ ËÎÏ× ÔÈÅ ÎÁÔÕÒÅ ÏÆ ÔÈÅ ÁÒÅÁ 

¶ 4ÈÅ ÒÏÕÎÄÁÂÏÕÔ ÃÏÕÌÄ ÈÁÖÅ ÎÁÔÉÖÅ ÐÌÁÎÔÓ 

¶ "ÒÉÎÇÉÎÇ ÎÁÔÉÖÅ ÆÏÏÄÓ ÁÎÄ ÐÌÁÎÔÓ ÂÁÃË 

¶ #ÏÕÎÓÅÌÉÎÇ ÃÅÎÔÅÒ ÃÏÕÌÄ ÉÎÃÌÕÄÅ ÔÒÉÐÓ ÔÏ ÔÈÅ ÂÅÁÃÈ 

.ÁÔÉÖÅ !ÍÅÒÉÃÁÎ  
2ÅÐÒÅÓÅÎÔÁÔÉÏÎ 

Φ ɉΣΨȢΩϷɊ ¶ Ȱ7Å ÓÈÏÕÌÄ ÈÏÎÏÒ ÔÈÅ .ÁÔÉÖÅ !ÍÅÒÉÃÁÎÓ ÔÈÁÔ ×ÅÒÅ ÈÅÒÅ ÂÅÆÏÒÅ ÔÈÅ ÍÉÌÉÔÁÒÙȢȱ 

¶ Ȱ4ÈÅ 7ÏÒÌÄ 4ÈÅÁÔÅÒ ÕÓÅÄ ÔÏ ÂÅ ÃÁÌÌÅÄ Ȭ$ÁÎÃÉÎÇ ÏÎ ÔÏÐ ÏÆ ÔÈÅ ×ÏÒÌÄȭ ÉÎ ÔÈÅ /ÈÌÏÎÅ #ÏÓÔÁÎÏÁÎ %ÓÓÅÌÅÎ ÌÁÎÇÕÁÇÅȱ 

¶ 4ÈÅ /ÈÌÏÎÅ #ÏÓÔÁÎÏÁÎ %ÓÓÅÌÅÎ ÍÕÒÁÌ ÉÓ ȰÈÉÄÄÅÎ ÉÎ %ÁÓÔ ÌÏÕÎÇÅȱ 

¶ 7Å ÓÈÏÕÌÄ ÈÁÖÅ Á ÐÌÁÑÕÅ ÔÏ ÃÏÍÍÅÍÏÒÁÔÅ ×ÈÏÓÅ ÌÁÎÄ ×Å ÁÒÅ ÓÔÁÎÄÉÎÇ ÏÎ 

¶ "ÒÉÎÇ ÎÁÔÉÖÅ ÆÏÏÄÓ ÂÁÃË ÁÓ ÐÁÒÔ ÏÆ ÔÈÅ ÌÁÎÄÓÃÁÐÅ 

¶ +ÅÅÐ ÉÎÖÉÔÉÎÇ ÔÈÅ /ÈÌÏÎÅ #ÏÓÔÁÎÏÁÎ %ÓÓÅÌÅÎ .ÁÔÉÏÎ ÔÏ ÍÅÅÔÉÎÇÓȟ ÓÅÅË ÔÈÅÉÒ ×ÉÓÄÏÍȟ ÂÅ ÓÅÎÓÉÔÉÖÅ ÁÎÄ ÒÅÓÐÅÃÔÆÕÌ ÏÆ ÔÈÅÉÒ ×ÁÙÓȢ 

")4ȟ 1ÕÁÄȟ  
3ÐÒÁ×ÌÉÎÇ  
ÃÁÍÐÕÓ 

Τ ÅÁÃÈ ɉΪϷɊ ¶ Ȱ9ÏÕ ÃÁÎȭÔ ÏÐÅÎ ÔÈÅ ×ÉÎÄÏ×Ó ÉÎ ÔÈÅ ")4 ÂÕÉÌÄÉÎÇȱ 

¶ .ÏÔ ÅÎÏÕÇÈ ÓÈÁÄÅ ÉÎ ÔÈÅ 1ÕÁÄȟ ÄÅÔÒÁÃÔÓ ÆÒÏÍ ÈÁÎÇÉÎÇ ÏÕÔ ÏÒ ÓÔÕÄÙÉÎÇ 

¶ Ȱ"ÅÃÁÕÓÅ ÔÈÅ ÃÁÍÐÕÓ ÉÓ ÖÅÒÙ ÓÐÒÅÁÄ ÏÕÔȟ ÉÔ ÄÏÅÓÎȭÔ ÆÅÅÌ ÌÉËÅ ÔÈÅ ÃÏÍÍÕÎÉÔÙ ÉÓ ÔÏÇÅÔÈÅÒ ÁÓ ÏÎÅȢȱ 

¶ ! ÄÅÎÓÅÒ ÃÁÍÐÕÓ ×ÏÕÌÄ ÆÅÅÌ ÍÏÒÅ ÃÏÈÅÓÉÖÅ 

/ÔÈÅÒ Σ ÅÁÃÈ  ɉΦϷɊ ¶ -ÏÒÅ ×ÉÎÄÏ×Ó ÉÎ ÏÌÄ ÂÕÉÌÄÉÎÇÓ 

¶ -ÏÒÅ ÒÅÐÒÅÓÅÎÔÁÔÉÏÎ ÏÆ ÔÈÅ ÁÇÒÉÃÕÌÔÕÒÁÌ ÃÏÎÎÅÃÔÉÏÎÓ ÉÎ -ÏÎÔÅÒÅÙ #ÏÕÎÔÙ 

4ÁÂÌÅ ΧȢ $ÅǢÃÉÔ !ÒÅÁÓ ÏÆ #35-" $ÅÓÃÒÉÂÅÄ ÉÎ )ÎÔÅÒÖÉÅ×Ó 



#35-" "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ 2ÅÐÏÒÔȟ ÐȢ ΣΡ 

"ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ ÁÔ #35-"ȡ  
2ÅÐÏÒÔ ÏÆ ǢÎÄÉÎÇÓ ÆÒÏÍ Á ÃÁÍÐÕÓ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ ÓÔÁËÅÈÏÌÄÅÒ ÉÎÔÅÒÖÉÅ×Ó 

many of those interviewed: 

 

There needs to be more recognition [of culture] in the physical spaces. Not just donors that give money, but to the people who have 

contributed to what Monterey is today.  Like Chinese immigrants and indigenous people.  It is important that this information is known, and 

the significance of the contributions of these people is how Monterey Bay statues and physical landmarks should be utilized. (Associate 

Director of Inclusive Excellence). 

 

)Ó "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ Á ÆÁÍÉÌÉÁÒ ÃÏÎÃÅÐÔȩ  Of those interviewed, 6 of 24 were familiar with biophilic design.  For those who were familiar, the library, 

Chapman Science, and the BIT building were frequently mentioned as biophilic spaces, as were outdoor spaces, including the Quad and Fort Ord.  

One faculty member said that biophilic design is ñvery important and sometimes overlooked when developing.  It affects how we feel in our work 

and social environment.  Humans want to be comfortable.  Good design will help us focus while being relaxed and making us more productive.ò 
The campus planner added that he hopes people on campus will learn that biophilic design is more than just whatôs green, but also is a concept that 

celebrates human life and diversity: 

 

[The greening] is a huge part of it, a very important part of [biophilic design], but not all of it. I think biophilic should go beyond loving the 

natural environment thatôs outside of humans and loving and appreciating the natural environment that includes humans. And by that I refer 

mostly to social justice and I think that has a huge opportunity to inform and educate biophilic design, and I kind of get back to what I was 

saying earlier about designing spaces and programs that reflect our diversity of backgrounds and interests and that I believe is what people 

want to see and to feel that their diversity of ideas is in a safe space physically, and that can be done through design. A design that is 

biophilic so its appreciation, love, and support of what is life and I think that there is a nature part, but there is also a human part that we 

canôt forget. 

 

In terms of current campus biophilic design, one student felt that most of the focus on natural beauty was in Fort Ord, rather than on campus.  One 

of the business students, who has spent four years taking classes in the BIT building, felt that the building did not function well for human comfort 

and is not a user-friendly building.  ñIt takes too long for the windows to respond [to temperature changes].  The hallways are distracting because 

they are open and also the windows make projections on the screen very difficult to see.ò  Two students were not sure if biophilic design should be a 

priority and thought the campus should focus on developing needed buildings first.  This reflects a lack of understanding of the concept of biophilic 

design as well as different priorities.  One respondent spoke about her own alma mater, which houses buildings from a range of periods in history to 

reflect the campus across time., and that the buildings helped to communicate this: ñIt is almost like walking through history.ò  She wanted to see 

more representation of the indigenous history of land and people on CSUMBôs campus as part of its biophilic design. 



#35-" "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ 2ÅÐÏÒÔȟ ÐȢ ΣΣ 

"ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ ÁÔ #35-"ȡ  
2ÅÐÏÒÔ ÏÆ ǢÎÄÉÎÇÓ ÆÒÏÍ Á ÃÁÍÐÕÓ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ ÓÔÁËÅÈÏÌÄÅÒ ÉÎÔÅÒÖÉÅ×Ó 

!ÔÔÒÉÂÕÔÅÓ ÏÆ #35-"ȭÓ ÓÕÓÔÁÉÎÁÂÉÌÉÔÙȩ  The most common responses to this question were that sustainability was reflected in the new buildings (7 

responses), the recycling and composting systems (5 responses each), and the emphasis on conserving native habitat (3 responses). Other 

sustainability features included biking infrastructure (3 responses), energy efficiency, furniture resale at move-out, repurposing the military base, 

social justice, and water filling stations (1 response each) (See word frequencies, Figure 1).  While most responses were positive towards 

sustainability, there were suggestions for improving biking infrastructure: ñMore people need to bike and they would be encouraged to do so if more 

of the roads were curved and built in a way that says bikers have priority, but currently people donôt feel comfortable riding their bikes.ò  One 

&ÉÇÕÒÅÓ Σ-ΤȢ  7ÏÒÄ ÃÌÏÕÄ ÒÅǨÅÃÔÉÎÇ ÆÒÅÑÕÅÎÃÙ ÏÆ ËÅÙ×ÏÒÄÓ ÉÎ ÒÅÓÐÏÎÓÅ ÔÏ ×ÈÁÔ ÍÁËÅÓ #35-" ÓÕÓÔÁÉÎÁÂÌÅ ɉ&ÉÇÕÒÅ Σȟ ÌÅÆÔɊȟ ÁÎÄ ÔÏ ÐÌÁÃÅÓ ÏÆ ÒÅÆÕÇÅ ÏÎ ÃÁÍÐÕÓ ɉ&ÉÇÕÒÅ Τȟ 

ÒÉÇÈÔɊ 



#35-" "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ 2ÅÐÏÒÔȟ ÐȢ ΣΤ 

"ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ ÁÔ #35-"ȡ  
2ÅÐÏÒÔ ÏÆ ǢÎÄÉÎÇÓ ÆÒÏÍ Á ÃÁÍÐÕÓ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ ÓÔÁËÅÈÏÌÄÅÒ ÉÎÔÅÒÖÉÅ×Ó 

person interviewed felt frustrated with the lack of sustainable content on campus, ñwe are just being put up with by the administration.ò  Of those 

interviewed, only 4 faculty and staff who work closely with planning initiatives, understood a broad connection between sustainability and biophilic 

design. 

 

"ÕÉÌÄÉÎÇÓȟ ÓÔÒÕÃÔÕÒÅÓȟ ÏÒ ÓÐÁÃÅÓ ÏÎ ÃÁÍÐÕÓ ÔÈÁÔ ÐÒÏÖÉÄÅ ÒÅÆÕÇÅ ÉÎ ÓÔÒÅÓÓÆÕÌ ÔÉÍÅÓȩ The library (9 responses) and outdoor spaces (6 responses) 

were most common as sources of refuge .  The libraryôs views of Fort Ord wilderness, abundant natural light, and quiet spaces provide a source of 

calm and focus.  The library offers a sense of ñprospect and refuge,ò a protected space from which students can view nature but be protected from 

the elements.  Two faculty respondents also liked the library for the social gathering spaces and being around students.  They say being around the 

students makes them feel good, and reminds one of them of his own college experience.  Five respondents said they walk in the campusô natural 

areas for refuge and coping with stress.  One student said walking among the sculptures at the Visual and Public Arts courtyard helps him relax (See 

word frequencies, Figure 2).  The campus planner mentioned a cypress grove outside his office as a place of refuge: ñThose arches, those trees, 

those spaces theyôre not huge enormous spaces, they are not really tight crammed spaces and itôs that human scale, it makes me feel safe, they make 

me feel comfortable, its tactile and I can touch things like trees and grass.ò  Two respondents mentioned quiet places they could sit outside and eat 

lunch or relax.  Two respondents did not feel that any places provided much refuge on campus.  One spoke about the stress of navigating through 

the parking lots. 

 

&ÏÃÕÓ 'ÒÏÕÐ 
After the initial introduction to biophilic design, student-staff from the Sustainability Office contributed ideas through a co-design process.  Students 

developed a total of 26 design ideas and elements (Table 6, Figures 3-4).  Many of the suggestions were for means of adding more direct nature into 

interior spacesða variety of plantings, water features, and natural materials; places for gathering and preparing food; and imagery that reflects local 

culture, history, and sense of place.  The elements listed in Table 6 convey a range of spaces and amenities that would enhance studentsô living and 

working experiences on campus as well as build a sense of community on campus and to the Monterey region.  The drawings also reflect a range of 

ways that these amenities could be designed biophilically, from an aquaponics station designed using organic shapes to living walls (Figures 3-4). 

 

 

 

 

 



$ÅÓÉÇÎ %ÌÅÍÅÎÔ ,ÏÖÅ ÉÔȦ "ÕÉÌÄ ÉÔ ÁÓ ÉÔ ÉÓȦ .ÅÅÄÓ ÍÏÒÅ ×ÏÒË "ÅÌÏÎÇÓ ÅÌÓÅ×ÈÅÒÅ 

¶ 'ÁÒÄÅÎ ÒÏÏÆÔÏÐ ÓÐÏÔ ÆÏÒ ÈÁÎÇÉÎÇ ÏÕÔ 

¶ 3ÅÌÆ-ÓÕÓÔÁÉÎÉÎÇ ÐÒÏÊÅÃÔÓȟ ÌÏ× ÍÁÉÎÔÅÎÁÎÃÅ ÁÑÕÁÐÏÎÉÃÓ 

¶ (ÉÇÈ #ÅÉÌÉÎÇÓ ×ÉÔÈ ×ÏÏÄÅÎ ÂÅÁÍÓ 

¶ -ÅÍÏÒÁÂÌÅȟ ÃÒÅÁÔÉÖÅ ÁÒÃÈÉÔÅÃÔÕÒÅ 

¶ 2ÅÓÉÄÅÎÔÉÁÌ ÈÁÌÌ ×ÉÔÈ ÍÅÄÉÁȾ×ÈÉÔÅ ÂÏÁÒÄ ÁÎÄ ÓÔÕÄÙ ÃÁÐÁÃÉÔÙ 

¶ "ÉÇ 3ÕÒȾÎÁÔÉÖÅȾǢÅÌÄ ×ÏÒË ×ÉÔÈ ÒÅÐÒÅÓÅÎÔÁÔÉÏÎÁÌ ÁÒÔ ÁÎÄ ÐÉÃÔÕÒÅÓ 

¶ ,ÁÒÇÅȟ ÓÈÁÒÅÄ ËÉÔÃÈÅÎ ÔÏ ÂÕÉÌÄ ÃÏÍÍÕÎÉÔÙ ÅØÐÅÒÉÅÎÃÅ ÔÈÒÏÕÇÈ ÆÏÏÄ 

¶ #ÏÍÍÕÔÅÒ ÌÏÕÎÇÅ 

¶ #ÌÕÂ ÍÅÅÔÉÎÇ ÓÐÁÃÅ 

Ϊ ÖÏÔÅÓ ÅÁÃÈ ɉΣΡΡϷɊ   

¶ -ÕÒÁÌÓ ÁÎÄ ÁÒÔ ÁÂÏÕÔ ÈÉÓÔÏÒÙ ÁÎÄ ÃÕÌÔÕÒÅ ɉÌÉÖÉÎÇ ÍÕÒÁÌÓɊ 

¶ 4×Ï ÂÕÉÌÄÉÎÇÓ ÃÏÎÎÅÃÔÅÄ ÂÙ ÂÒÉÄÇÅ ÏÖÅÒ ÁÑÕÁÐÏÎÉÃÓ 

¶ !ÒÔ ÏÎ ÔÒÁÓÈÃÁÎÓ 

¶ "ÉÇ ×ÉÎÄÏ×Óȟ ÄÏÏÒÓ ÔÈÁÔ ÏÐÅÎ ÔÏ ÏÕÔÄÏÏÒ ÈÁÌÌ×ÁÙÓȾÓÈÅÌÔÅÒ 

¶ -ÉÎÉ-ÍÁÒËÅÔ ÂÙ ËÉÔÃÈÅÎȟ ×ÉÔÈ ÆÒÅÓÈÌÙ ÓÔÏÃËÅÄ ÈÅÁÌÔÈÙ ÆÏÏÄÓ ÆÒÏÍ ÌÏÃÁÌ ÆÁÒÍÓȟ  
        ÕÓÉÎÇ ÏÔÔÅÒ ÂÕÃËÓ 

Ω ÖÏÔÅÓ ÅÁÃÈ ɉΪΩȢΧϷɊ   

,ÁÒÇÅ ÂÕÉÌÄÉÎÇ ×ÉÔÈ ÏÐÅÎ ÒÏÏÍ ÃÏÎÎÅÃÔÅÄ ÔÏ ÓÍÁÌÌÅÒ ÒÏÏÍÓ Ω ÖÏÔÅÓ ɉΪΩȢΧϷɊ Σ ÖÏÔÅ ɉΣΤȢΧϷɊ  

¶ .ÁÔÕÒÁÌ ÌÉÇÈÔ ×ÉÔÈ ÐÌÁÎÔÓ ÉÎÓÉÄÅȟ ÂÌÅÎÄÉÎÇ ÏÆ ÉÎÔÅÒÉÏÒ ÁÎÄ ÅØÔÅÒÉÏÒ ÓÐÁÃÅÓ 

¶ )ÎÔÅÒÉÏÒ ÇÁÒÄÅÎ ×ÁÌÌ 

¶ #ÏÍÍÕÎÉÔÙ ÓÐÁÃÅÓ ×ÉÔÈ ÈÁÍÍÏÃËÓ 

¶ "ÕÉÌÄÉÎÇÓ ×ÉÔÈ ÎÁÔÕÒÁÌ ÃÏÕÒÔÙÁÒÄÓ ÉÎ ÉÎÔÅÒÉÏÒ ÓÐÁÃÅÓ 

¶ +ÏÉ ÐÏÎÄÓȟ ÆÏÕÎÔÁÉÎÓȟ ÂÕÔÔÅÒǨÙ ÂÅÎÃÈÅÓ 

¶ 'ÒÅÅÎÈÏÕÓÅ ÂÉÏÍÅ ÂÕÉÌÄÉÎÇ 

Ψ ÖÏÔÅÓ ÅÁÃÈ ɉΩΧϷɊ   

-ÏÒÅ ÃÏÌÏÒÆÕÌ ÂÕÉÌÄÉÎÇÓ ɉÐÁÉÎÔɊ Χ ÖÏÔÅÓ ɉΨΤȢΧϷɊ Τ ÖÏÔÅÓ ɉΤΧϷɊ  

7ÁÌÌ ÁÑÕÁÒÉÕÍ Υ ÖÏÔÅÓ ɉΥΩȢΧϷɊ Χ ÖÏÔÅÓ ɉΨΤȢΧϷɊ  

0ÌÁÎÔÉÎÇ ÉÎ ÏÌÄ ÓÈÏÅÓ Σ ÖÏÔÅ ɉΣΤȢΧϷɊ Υ ÖÏÔÅÓ ɉΥΩȢΧϷɊ Τ ÖÏÔÅÓ ɉΤΧϷɊ 

"ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ ÁÔ #35-"ȡ  
2ÅÐÏÒÔ ÏÆ ǢÎÄÉÎÇÓ ÆÒÏÍ Á ÃÁÍÐÕÓ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ ÓÔÁËÅÈÏÌÄÅÒ ÉÎÔÅÒÖÉÅ×Ó 

4ÁÂÌÅ ΨȢ $ÅÓÉÇÎ %ÌÅÍÅÎÔÓ ÔÈÁÔ ÅÍÅÒÇÅÄ ÄÕÒÉÎÇ #Ï-$ÅÓÉÇÎ ÐÒÏÃÅÓÓ ×ÉÔÈ 3ÕÓÔÁÉÎÁÂÉÌÉÔÙ ÓÔÕÄÅÎÔ-ÓÔÁǟ ɉ3ÅÅ ÁÌÓÏ &ÉÇÕÒÅÓ Υȟ ΦɊ 

#35-" "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ 2ÅÐÏÒÔȟ ÐȢ ΣΥ 



"ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ ÁÔ #35-"ȡ  
2ÅÐÏÒÔ ÏÆ ǢÎÄÉÎÇÓ ÆÒÏÍ Á ÃÁÍÐÕÓ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ ÓÔÁËÅÈÏÌÄÅÒ ÉÎÔÅÒÖÉÅ×Ó 

&ÉÇÕÒÅ ΥȢ  #Ï-$ÅÓÉÇÎ ÄÒÁ×ÉÎÇÓ ÓÈÏ×ÉÎÇ ÎÁÔÕÒÁÌ ÍÁÔÅÒÉÁÌÓȟ ÉÎÔÅÇÒÁÔÉÏÎ ÏÆ ÎÁÔÕÒÅ ÉÎÔÏ ÌÉÖÉÎÇ ÓÐÁÃÅÓȟ ÁÎÄ ÂÉÏÐÈÉÌÉÃ ÓÈÁÐÅÓ ÁÎÄ ÆÏÒÍÓȢ  3ÐÅÃÉǢÃ ÉÄÅÁÓ ÉÎÃÌÕÄÅ Á ÌÉÖÉÎÇ ×ÁÌÌȟ Á 

ÓÔÕÄÅÎÔ ÃÏÕÒÔÙÁÒÄ ×ÉÔÈ ÎÁÔÕÒÅ ÁÎÄ ÈÁÍÍÏÃËÓȟ Á ÒÏÏÆÔÏÐ ÇÁÒÄÅÎȟ ÌÉÖÉÎÇ ÍÕÒÁÌÓ ÔÈÁÔ ÉÎÃÏÒÐÏÒÁÔÅ ÃÕÌÔÕÒÁÌ ÁÓÐÅÃÔÓ ÏÆ ÓÕÓÔÁÉÎÁÂÉÌÉÔÙȟ ÁÎÄ Á ÂÉÏÐÈÉÌÉÃÁÌÌÙ-ÄÅÓÉÇÎÅÄ ÁÑÕÁÐÏÎÉÃÓ 

ÌÉÖÉÎÇ ÂÉÏÍÅ ɉ3ÅÅ ÁÌÓÏȟ 4ÁÂÌÅ ΨɊȢ  )ÍÁÇÅ #ÒÅÄÉÔȡ *ÏÒÄÉÎ 3ÉÍÏÎÓȢ 

#35-" "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ 2ÅÐÏÒÔȟ ÐȢ ΣΦ 



"ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ ÁÔ #35-"ȡ  
2ÅÐÏÒÔ ÏÆ ǢÎÄÉÎÇÓ ÆÒÏÍ Á ÃÁÍÐÕÓ ÐÈÏÔÏÖÏÉÃÅ ÁÓÓÅÓÓÍÅÎÔ ÁÎÄ ÓÔÁËÅÈÏÌÄÅÒ ÉÎÔÅÒÖÉÅ×Ó 

&ÉÇÕÒÅ ΦȢ #Ï-$ÅÓÉÇÎ ÄÒÁ×ÉÎÇÓ ÓÈÏ×ÉÎÇ ÐÈÏÔÏÇÒÁÐÈÓ ÔÈÁÔ ÒÅÐÒÅÓÅÎÔ ÌÏÃÁÌ ÎÁÔÕÒÁÌ ÓÐÁÃÅÓ ÔÈÁÔ ÂÒÉÎÇ ÍÉÎÄÆÕÌÎÅÓÓ ÔÏ ÌÏÃÁÌ ÃÏÍÍÕÎÉÔÉÅÓȟ Á ÃÏÍÍÕÔÅÒ ÌÏÕÎÇÅȟ ÁÎÄ ÓÔÕÄÅÎÔ 

ÓÐÁÃÅ ɉ3ÅÅ ÁÌÓÏȟ 4ÁÂÌÅ ΨɊȢ  )ÍÁÇÅ #ÒÅÄÉÔȡ *ÏÒÄÉÎ 3ÉÍÏÎÓȢ 

#35-" "ÉÏÐÈÉÌÉÃ $ÅÓÉÇÎ 2ÅÐÏÒÔȟ ÐȢ ΣΧ 


